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In 2010, Ontario launched its Full Day Early 
Learning  

Kindergarten (FDEL-K) program for 4 & 5 year 
olds. 

Now offered across the province since Fall 2014. 
 
Play Based Curriculum 

–  Child centered / Inquiry based 
–  Developmentally appropriate 
–  Educator as Facilitator 

 
Offered in schools, by school boards 
 

 
 
 
 
 
 
 

Each Kindergarten classroom as co-
teaching team;  

•  One Designate Early Childhood 
Educator  (DECE) 

AND 
•  One Kindergarten Teacher (KT) 

 

Full Day Kindergarten  
(FDEL-K) Framework in Ontario 
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Attending full day kindergarten was found to reduce 
risks in “language and cognitive development, 
social competence communication skills and 
general knowledge” (Ontario. Ministry of 
Education, 2013) 

 
Senior kindergarten children scored higher in 

vocabulary and reading and Junior 
kindergarten children scored higher on early 
reading. Both SK and JK were ahead in 
phonological awareness (Pelletier, 2012).  

Some DECE and teachers expressed the need to have 
clearly defined roles and responsibilities (Ontario. 
Ministry of Education, 2013). 

 
Majority of staff members continue to embrace the idea of a 

full-day program and the interdisciplinary collaboration 
(Pelletier, 2012; 2014).  

 
Teachers seem to complete more of the long-term planning 

and the daily planning is done collaboratively (Pelletier, 
2012; 2014).   

Some DECE perceived a “hierarchy” in the team and KT 
seem to delegate tasks to the DECE more often and KT 
perceive having more authority than the DECE 
(Pelletier, 2012; 2014) .   

RECENT FINDINGS OF FDK 
 

Children’s Development DECE and Kindergarten Teachers 
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One unique feature is bringing together the ECE (child 
specialist) and the teacher (learning specialists) with 
a legislated “duty to cooperate” (p.13 

 
Early childhood educators have knowledge of early 

childhood development, observation and assessment. 
They bring a focus on age-appropriate program planning 
that promotes each child’s physical, cognitive, language, 
emotional, social and creative development and well-
being. 

 
 
Teachers have a knowledge of the broader elementary 

curriculum, assessment, evaluation and reporting, and 
child development. They are responsible for student 
learning, effective instruction and evaluation and formal 
reporting to parents, based on the teacher-ECE team’s 
assessments of children’s progress. 

(Ministry of Education, Government of Ontario, 2014, para. 5) 

Ministry of Education, 2014 

COMPLIMENTARY SKILLS 



DiFrancesco,	
  Breese	
  &	
  Lennie	
   November	
  2014	
  

2	
  

sheridancollege.ca 

Phase I (2011): Pilot Project (TLA) by Nadia Breese 
•  Mixed- method. Online questionnaire.  
•  Teams (DECE and KT together) (n= 29)  
•   Reflections about their overall experience and preparation for FDEL-K 

Phase II: Are ECE Prepared to work in the FDEL-K? Exploring Perspectives 
•  Quantitative. Online closed-ended questionnaire.  
•  DECE and KT individually (n= 123)  
•  Success of the implementations, preparedness of DECE, training provided and team relationship  

Phase III: Bridging the Gap between School Culture and ECE Pedagogy: An examination of inter 
professional collaborations of DECE and KT working in FDEL-K 

•  Qualitative. Online open-ended questionnaire (n= 113)  Focus group interviews DECE (n= 
16)  

•  Roles and Responsibilities, Recognition and Developing the Inter-professional Relationship 
 

Investigating DECE in FDK in Ontario:  
Three Phases 
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Phase 2: Findings 

Findings revealed a disconnect in 
the inter-professional dynamics of 
the team, specifically the blending 
of ECE philosophy and school 
culture (curriculum, assessment, 
play, etc.) 
 
Findings served as motivation for 
investigation in Phase 3 of the 
study 
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Phase 3:  
 
How are teams negotiating roles and working 
together? 

Each member of the team brings various abilities and experiences to the 
relationship, embracing and valuing these differences is key in the development 
of the inter-professional relationship of the FDEL-K team (Government of 
Ontario, 2010).  
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Data Collection  
Step 1: Online open-ended 

questionnaire (n=113 DECE) 
•  What is your role in developing and/or planning 

curriculum for the FDEL-K program? 

•  What is your role in the assessment, documentation 
and/or reporting of children’s development in the 
FDEL-K program? 

•  What are some of the strategies that you and your 
team partner are using effectively in your 
implementation of the FDEL-K curriculum? 

•  What are some of the strategies that you and your 
team partner are using to build your professional 
relationship? 

Step 2: Focus Group Interview 
(n=16 DECE) 

•  Facilitated session (2 facilitators and 
four observers/note takers) 

•  Focusing on: 
–  Roles and responsibilities 
–  Strategies for implementation and 

team building 
–  Stories of success and challenges 

with implementation.  

•  Artefact, Audio, Video and Photo 
documentation 

 

Phase 3: Methodology 
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Focus Group Documentation: 
•  Heterogeneous multi-point data collection technique (Cole and Knowles, 2007) 

•  Facilitated small group discussion (with audio recording and observational 
documentation) 

•  Post it Think-Pair-Share (audio taped, digital photograph archival) 
•  Gallery Walk Dotmocracy (audio taped, digital photograph archival) 
•  Video reflection booth (self directed video using tablets)  

 

Phase 3: Methodology 
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Data Analysis:  
 
•  Inductive thematic analysis (Braun, 2006) 
•  Iterative process of analysis including four phases 

•  Transcoding  
•  Clustering/data reduction 
•  Data distillation 
•  Constant comparison 

Phase 3: Methodology 
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Phase 3: Findings 
 
Three (3) main categories:  
 
1. Roles and responsibilities (structure) 
2. Professional Identity (recognition)  
3. Building inter-professional relationships 

(collaboration) 
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Roles and responsibilities: 
Need for clearer articulation of roles and responsibilities for both DECE 
and KT 

Roles and responsibilities 

Report 
Assessments 

Observation (anecdotes) 
Recordings of children’s work 

Learning environment 

DECE  KT 

Underlining causes might be differences in ECE vs B.Ed. training and Union 
collective agreements and Act/Policies 
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Professional Identity: 
Expressed need for recognition of RECE 
qualifications and expertise 
 
 

Professional Identity 

Frequently emerging terms relating 
to responsibilities. 
  

“Equally divided” 
“As much as”  

“Same as” 
 

The question “What is your role in 
developing and/or planning curriculum 
for the FDELK program?”  

“I do same as KT” 

sheridancollege.ca 

Professional Identity: 
Expressed need for recognition of RECE 
qualifications and expertise 
 
 

Professional Identity 

Equal recognition was highlighted 
and communicated often. An 
example of this is in the reoccurring 
request to have DECEs names 
identified on the report cards.  
 
“[DECEs should be] signing… report 
cards with teachers, we help to write them 
and therefore we should be included as 
the authors.”- DECE Participant 

Phase 2: DECE Recognition 
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Building Inter-Professional Relationships 
Need for collaboration and opportunities for team 
building 

Building Inter-Professional Relationships 

•  More time to communication 
•  More common planning time 
•  DECE would like to be recognized on report cards   
 

“Mutual respect for each other’s professions (including education background and 
experiences), constant communication and participating in professional 

development together” (Participant)  
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Encouraging Effective Strategies 
•  Open and respectful communication 
•  Shared responsibilities 

 Effective Strategies 
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ECE struggle to define and find their 
role in the classroom and do not 
highlight their expertise on 
development.  
 
Guidelines about roles and 
responsibilities are often interpreted 
vaguely or inconsistently.   
 
 

•  What would happen if we would allow 
ECE and KT to exchange their roles and 
responsibilities sometimes?  

 
•  How can we empower the role of the 

ECE in the classroom?  

•  What positive and effective strategies can 
be mandated in all schools? 

 
•  How can the roles and responsibilities be 

clearly outline and respected? 

RETHINKING PARADIGMS 
 

sheridancollege.ca 

FUTURE RESEARCH 

•  Survey kindergarten teachers’ perceptions of the collaboration 
•  Conduct focus groups with learning teams (DECE/KT) who have 

expressed that their collaboration is strong and some who have 
expressed their collaboration is weak.  
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Implications for Professional 
Development or Continued Education  

Courses such as Observation, Child Development, School Age, 
Curriculum Models, Professional Practices, Professional Relationships, 
Observation and Child Development, can be revised to adapt to the 
curriculum and approach.  
 

•  Emphasis on understanding the DECE role in the FDK 
•  Emphasis on “empowering” ECE in their abilities and knowledge 

on child development and observation.  
•  Emphasis on how to create professional collaborative 

relationships. 
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Implications for Community 

•  Role of Administrations in the development of the inter-professional 
relationships 

•  Advocacy for the ECE prior to entering the field  
•  Professional development focusing on inter-professional 

relationships and team building, highlight strengths of each member of 
team to help bridge the gap between DECE/KT.   

•  Perhaps done in collaboration with academic institutions, 
community organizations, and schools. 
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Thank you 
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Thank you 
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