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Opening Remarks Emerging Interest

Tensions among researches, policymakers, and practitioners
are inevitable. Science is focused on what we do ot know.
. - . . Social policy and the delivery of health and human services
There are many ways young children can participate in a child care Practice are focused on what we should do. Scientists are interested in
curriculum; however, if the method of participation does not allow their O E=TD B, n::;:"’s"';‘m"’?m’e"l""ﬁfc:Z:;;::gf":‘;‘h:y’;;"k':”:;ﬁ::,"d
voices to shape the decisions that affect them, then young children are * Taking Action simplicity. Scientists suggest that we stop and reflect. Service

not involved in meaningful participation and not intensively engaged. providers are expected to act.

Science

Shonkoff, 2000, p.182

The evidence-based paradigm in early childhood education
and care is anything but evident.

ation

Vanderbroeck, Roets & Roose, 2012, p. 537
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Emerging Interest

Whose knowledge and

whose voices are not being heard?

The degree to which children should have a
voice in anything is a subject of strongly
divergent opinion (Hart, 1992, p. 5).

Literature Review:
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Literature Review:
Paradigms: Typology

Roots of Paradigms

Paradigms

Author

Cultural Traditions

Pre-Primary & Social-Pedagogy

Bennett, J. (2005)

Theoretical Perspective

Developmental & Postfoundational/
Postmodern

Moss, P. (2007)

His I-the ical Perspective Conforming, Reforming, & G. (2003)

Perspective  Theory & Practice Taguchi, L. (2008)
Social Positioning of the Profession | Exchange & Gift giving Vaughan, G. (1999)
Perspective

Views on the Child Perspective

Child as nature
Child as reproducer of culture &
knowledge

Dahlberg, G. & Taguchi, L. (1994); Hultqvist, K. (1990);
| Taguchi, L. (2000); Nordin-Hultman, (2004)

Four Core Persp:

Political & Economic
Social & Cultural
Human Rights

Woodhead, M. (2006)

Children’s Input in Curriculum
Perspective

Logical
Rhizomatic

Sellers, M. (2013)

Conceptual Framework

Modern Paradigm
Sdentfc Ojectvism
jco
Unersalem
Herarchlsructurim

Edutainment as Engagement
Mere Participation

Constructivism
Developmental

Socio Historical

Young Children's
engagement
& participation

critcal - Dialogic Paradigm
paricpatoryLearning

Social & cologicl Tranformtion

Post Modern
paradigm.
ndiduats
Subjctvsm

Sodal & Hitorial
Srumgonica
Comesmtam
[Ru——

Intense Engagement
Active Participation
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Modern Paradigm: Critical Appraisal

Developmentalism or scientific positivism has a distinct yocabulary: words

like “development”, “improvement of quality standards”, “readiness for
school”, “best practice”, “outcomes”.

It draws on a few disciplinary perspectives, notably child development and
economics.

It privileges instrumental rationality and technical practice. Its prime
questions being: “what are the outcomes?” and “what works?”.

In doing so, it sets up a binary opposition between process and outcomes.
(Moss, 2007, p. 229)

Educators do a good job for and about children, but Early Childhood
gggg?ﬁon and Care is about doing things with children (MacNaughton,

Constructivism: Critical Appraisal

Hruby( 2001) defined constructivism as a “process inside the head”
and constructionism as an “outside-the-head, social process
between people in social relationships” (p. 51).

Popkewitz (1998) questioned whether constructivism, as it’s
understood and implemented by many, discursive imaginaries that
can produce social change. He concluded that contemporary
discussions of constructivism produce rather academically neutral
relationships than critical and social. That is, constructivism produces
a mind/society binary.

Postmodern Paradigm: Critical Appraisal

MclLaren (2000) argues that postmodern paradigm, while it makes
suggestive arguments that challenge modernist assumptions and
addresses the power/knowledge problem in modernist hegemony,
suffers from a profoundly anemic abstraction from the political and
social context of the very issues it raises.

Specifically, McLaren claims that “postmodern theory has failed to
provide an effective counterstrategy to the spread of neoliberal
ideology that currently holds educational policy and practice in its
thrall” (McLaren & Farahmandpur, 2000, p. 28)

Critical — Dialogic Paradigm

Habermas, J. (1996): communicative reason
Freire (1997; 2007): dialogue & praxis
Giroux, H., A. & McLaren, P. (1992): radical pedagogy & critical cultural studies
 They argued that radical pedagogy is the one that has a potential to revise modernist binaries in social

practices. It has strength to explain how individuals within a system can effect change while also
demonstrating the mechanisms of that system of power.
Cannella, G., S. (1997)
= The most critical voices that are silent in our constructions of early childhood education are the children
with whom we work. Our constructions of research have not fostered methods that facilitate hearing their
voices (p. 10).

Bloch, M., N., Swadener, B., B. & Cannella, G., S. (2014): deconstructing & reconceptualizing early childhood,
child-centred curriculum, and developmental psychology
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Methodology

The study is framed as a qualitative research with underlying elements of critical
theory that understands education, and pedagogy specifically, as an extremely
political process where educators struggle with the complexities of power relations
of early childhood pedagogy under the veil of neutrality (Steinberg & Cannella,
2012).

The study utilizes such elements of critical research as respect for multiple sources
of knowledge and the call for transformative action (Quintero, 2009). Ultimately,
the study “tend[s] to locate the foundations of truth in specific historical, economic,
[...], and social infrastructures” (Lincoln & Guba, 2000, p.177). Furthermore, the
study incorporates multiple voices — voices of the ELFs’ author (s), voices of ECE
respondents, and a voice of the researcher (Hertz, 1997).

Amalgamation of multiple truths and multiple
voices benefits the study in following ways:

“The study allocates the children’s

participation within ECEC
analyses and interprets the presentation of those in the Early Learning Frameworks (ELF).

The study is multi-disciplinary (in this case bridging the fields of Psychology, Philosophy, Curriculum
Studies, Sociology of Childhood and Political Science).

The study creates link between text (ELF) and society, Early Childhood Educators (ECE).

“The study addresses chronological formation of the ECEC Early Learning Framework documents.
“The study does not aim to compare and contrast the ELF documents; it rather attempts to do a
critical-theoretical work by analyzing why certain paradigms take a predominant stance when it
comes to practical applications of ECEC pedagogy.

“The study not only considers the texts as semiotics, but also analyses actions of social groups
expressed through written and spoken languages.

Why is it important to discuss?

Curriculum in general and ECEC frameworks in particular are
understood as a “disciplinary technology that directs how the
individual to act, feel, and ‘see’ the world and self. As such [they] are
the forms of social regulation” (Popkewitz, 1996, p.2)

ELFs’ Theoretical Models

Resource: Review of Early Learning Frameworks in Canada

ar

Theoresical Model

Englsh Version

the powertul, competent chid

Englsh Version
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forOntaro ealy childhood setings. Ontari Government.

Ontaria Government

Preschool Centres and Nursery Schodls.

“The theoretcal mrel < holstic/socke-cultra,

Famiy Development

McCuaig, K. (2014)
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Preliminary Findings: Developmental

Perspective Preliminary Findings cont.
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Further Analyses

The paper utilizes Critical Discourse Analysis tools, as proposed by Gee (2011) of

“A criti isn m r of saying that things are not righ h
‘social language’ and ‘intertexuality’ to further examine: critique Is not a matter of saying that things are not right as they

are. It is a matter of pointing out on what kinds of assumptions, what
kinds of familiar, unchallenged, unconsidered modes of thought the
practices that we accept rest.”

(1) what resources are referenced to rationalize the ELFs’ position on early — Michel Foucault

childhood pedagogy (intertexuality);
(2) what pedagogical vocabulary as it is related to young children’s engagement
and participation concept the ELFs use to guide ECE’s day-to-day practices; Dialogic environment could help to create a more inclusive, tolerant,

(3) empirical findings of the online standardized open-ended survey and follow- and accepting so_m’ety_where education is radical and democ.rahc and
Up informal semi-structured interviews. where the child’s rights are fundamentally rethought in light of
responses to social otherness and civil, participatory significance.

Discussion and Critical Issues for Reflection

“Increased governmental control (values from above) and less space for consultation, specifically with
children (values as a result of negotiation process)

-Schoolreadiness or Pedagogy of Listening & Care
« Whyis theory and itative/positivist research still dominant and dominating
notions of truth in early childhood research, policy, pedagogy, curriculum, and theory?
< Whot s mportant Thank You!
* to create ELF for ECEs about children?
* to create ELF in consultation with children?

Values or i ities: In which ways has work represented over the years helped
to resolve critical curriculum and policy studies related to early childhood, given globalizing capital and
neoliberal narrowing possibilities?

IS 5

‘ ° ici critical = i participatory learning,
creating new paradigm ???
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